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Rationale*—The Importance of a rich and plentiful supply of books
other than textbooks has long been recognized in connection with social-
studies instruction. Research has shown that limiting social-studies
instruction to the textbook is inadequate and outmoded. Prevailing prac¬
tices with regards to the reading program in social-studies have been
surveyed in a number of investigations. They agree that a majority,
but considerably less tiian all, of social-studies teachers make systema¬
tic use of readings in books other than the textbook.^
Of great Importance is the content of instruction about the Negro.
It is safe to say that an accurate and objective presentation in public
schools of the contribution of the Negro to American culture as well as
a sympathetic discussion of him as a human being will be beneficial to
all school children. The exclusion of the Negro's contribution to Ameri¬
can civilization from the textbook fails to do justice to the facts of
history and therefore distorts and emasculates the truth. Supplementary
reading in the social-studies involving Negroes' biographies can play an
Important part in determining a child's self image.
The treatment of the Negro in the literature of the public schools
has a significant bearing on the development of attitudes and patterns of
"^National Council For the Social Studiesj The Historical Approach
to Methods of Teaching the Social Studies (Washington: National Council
For The Social Studies, 1935)* Fifth Yearbook, p. 20U«
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behavior necessary In developing a good self Image. The content of learn¬
ing often influences belief and behavior. The printed page is the final
authorityfor many people—especially impressionable pupils—and whatever
is read is, more likely than not, accepted as true. In the main, on the
elementary and high school levels, they are the most permanent and acces¬
sible sources of knowledge. They have strategic significance in the for¬
mation of attitudes and habits because they are generally accepted as the
last word with great respect. Therefore, encouraging reading of Negroes’
accomplishments in the social-studies will enhance a well-rounded curri¬
culum.
It follows that what Negro biographies say about the Negro—whether
favorable or unfavorable—is significant in determining a good self image.
Through this media Negro pupils can develop deeper self-appreciation,
self-respect and self knowledge which is a source of illumination, infor¬
mation, pride and confidence. According to Carter G. Woodson and Charles
Wesley:
Those who have no record of what their forbearers have
accomplished lose the inspiration which comes from the
teaching of biography and history.^
If the presentation of the reading material is objective and fair,
students on the whole, will be more appreciative of Negroes as persons
and citizens. Thqfwill, in general, be more understanding of the Negro's
past, desires, expectations, shortecmings, aspirations, frustrations,
struggles, and problems.
^Carter. G. Woodson and Charles Wesley, Negro Makers of History
(loth ed. rev.j Washington: The Associated Publishers, Inc., 1962),
p. iii.
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All people—and especially disinherited groups—need to look back¬
ward as well as forward. They need understanding of their past as well
as faith in their future. They need a legacy as well as a goal.^ If
Negro pupils, therefore, are enlightened in the knowledge of the culture,
they will in all probability, be anxious to keep the faith and heritage
of their fathers.
On the other hand, if Negro pupils are bombarded with textbooks
telling them that their ancestors were indolent, shiftless, listless,
and irresponsible, great haxm will be done to their self-esteem and self-
image. Escapism and fantasy, moreover, will be encouraged,
Negro biographies can servo to liberate other ethnic groups from
the prison of darkness concerning the Negro's past, by presenting an
unbiased profile of the Negro's contribution to American history and
culture. They will facilitate the development of mutual respect, coopera¬
tion, tolerance, and mutual concern. Significantly, this need has long
been recognized by certain educators.
According to Boulding, behavior depends on the image. The image
is built up as a result of all past experiences of the possessor of the
image. Part of the image is the history of the image itself. From the
time of birth if not before, there is a constant stream of messages
entering the organism from the senses, and as the child grows, however,
they gradually become distinguished into people and objects. He begins
to perceive himself as an object in the midst of a world of objects. Ihe
conscious image has begun. Everytime a message reaches him his image is
^Ibid.
u
likely to be changed in some degree.^
Boulding supports this statement by alluding to his second reading
of Vaslllev's book History of the Byzantine Empire In uhlch he states*
I have recently read, Vaslllev's History of The
Byzatlne Empire. As a result of reading this book I
have considerably revised my image of at least a
thousand years of history. I now see that Rome did
not fall, that in a sense It merely faded away, that
the history of the Roman Ekaplre and of Byzantium In con¬
tinuous, and that from the time of Its greatest extent
the Roman Empire lost one piece after another until „
only Constantinople was left; and then in lU53 that went.^
Negro biographies in the Social Studies afford the child the oppor¬
tunity to enter by iioagination into the lives of others. They not only
give an image but contain what Is and what might be. Books are full of
the potentialities of the human image.
Evolution of the problem.—This study originated with the reading
of pertinent materials relating to achievements by Negroes during Negro
History Week. The writer feels that in order to improve the appreciation
of the pupils' image instruction should Include information related to
the child's culture. The writer has observed from his class of sixth
grade pupils that children tend to prefer to make a picture of the story
they liked best. Children tend to understand what they read when It is
related to their experiences and surroundings. They grow in their know¬
ledge of human behavior. They have opportunities to examine their per¬
sonal values and those of society, present and past.
^Kenneth E. Boulding, The Baage (Michigan* The University of
Michigan Press, 1959), p. 6.
^Ibid<, p. 9.
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Contribution to educational knowledge.—When a child’s imagination
is stimulated, he develops a desire to express himself in various vajs.
This is especiall7 true of children in disadvantaged areas. One of the
primarj objectives of teaching Negro biographies in the Social Studies
is to appeal to the child's senses.
The writer hopes that the findings will help:
1. To stimulate the child's Imagination so as to develop
a desire to express himself.
2. To reveal genuine weakness which exist in the present
Social Studies offerings.
3. To afford a ground work for Improving social studies
instruction.
U. To reveal the Importance of Negro biographies in the
Social Studies curriculum.
5. To broaden the mental horizon of the child.
Statement of the problem.—The problem Involved in this stucfy was
to ascertain whether the teaching of Negro biographies would increase
the self-image of a selected group of sixth grade pupils.
Purpose of the study.—The major purpose of this study was to
teach Negro biographies to a group of sixth grade pupils. More speci¬
fically, the purposes for the imvestigation were:
1. To ejqjose pupils to a multiplicity of factors which go
into developing wholes(xne personalities.
2. To develop an elementary social-studies vocabulary.
3. To assign books to students for classroom discussion.
U. To point out the basic similarities in people.
5. To show how people frequently overcome handicaps.
6. To develop an understanding and an appreciation for
wholesome experiences of others.
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7. To enable the pupil to broaden his laiage through an under¬
standing of the cultural contributions made bj Negroes.
8. To instill in pupils the necessity of pursuing their own
interests, achieving their own desires without denying
others the sane privileges.
9. To aid pupils in applying factual infozination obtained
throu^ research to concrete situations.
Definitions of terms.—Clarification of the following basic terms
is essential to this study:
1. “Social Studies" refers to that area of the elementary
school curriculum which has the primary responsibility
for assisting the child in developing skill in an
understanding of human relationships with man.^
2. "Negro Biographies" are written accounts of Negroes'
lives giving his deeds and accomplishments.
3. "Supplementary Reading" any reading other than the
textbook, specifically in this study it is synonymous
to biographical Information.
U. "Self Image" is the mental picture of a person as
perceived by self
Limitation of the study.—This study was limited to ten selected
Negro Biographies on the elementary level that appear on the Georgia
Library List. The books selected represent a span of ten years, 19^7-
1967. The titles and authors of the source books used are given below:
Books Authors
I. Ralph J. Bunche, Fighter for Peace . • J. Alvin KugelmassII.Mary McCleod Bethune Rachham HoltIII.The Willie Mays Story Milton J. Shapiro
Iv. I Always Wanted To Be Somebody . • • • Althea Gibson
7. The Story of Phillis Wheatley .... Shirley Graham
^E. B. Elsey, "The Social Studies," Encyclopedia of Educational Re¬
search, W. S. Monroe, ed. (New York: The Macmillan Company, 1950), p. 12llt.
^Ibid., p. 1211.
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VI. Frederick Douglas Arna BontempsVII.Martin Luther King, The Peaceful
Warrior ..... .Ed Clayton
VIII. Booker T. Washington Shirley GrahamIX.Marian Anderson, Lady From Phila¬
delphia Shirlee P. Newman
X. Dr. George Washington Carver -
Scientist ..... Shirley Graham
Complete information on the publishing agency and date of publica¬
tion is given in the bibliography of this investigation.
Method of research.—The primary method of research used in this
study is Descriptive Survey Method, employing the checklist technique,
showing frequencies and per cents.
Procedural steps.—The procedural steps that the writer proposed to
adopt in conducting this study were as followsi
1. Permission was obtained to carry out the research from the
proper school authorities.
2. Pertinent literature related to this study was reviewed,
summarized and presented in the thesis copy.
3. The administering of the Tennessee Self Concept Scale.
U. The data from the administration of the checklist were
assembled into tables for analyzation and interpretation.
5. The formulation of findings, conclusions. Implications
and recommendations as indicated by the data collected.
Survey of related literature.—The literature reviewed in connection
with this study revealed that individualization, unit teaching, integrated
courses, and the problems approached have all spurred the development and
use of varied teaching materials to supplement the textbook.
8
It is significant to note that Smith examined the development and
use of supplementary materials by elementary teachers and found that such
special materials did much to promote pupils' response and learning. He
recommended that these be used regularly to help pupils develop the be¬
1
haviors associated with socio-oivlc responsibility.
Relative to the importance of supplementary reading materials in the
social-studies curriculum in the elementary school, Klee points out that
the aim of the social-studies curriculum is to help the pupil attain an
understanding of the world which he is a part and to provide learnings
which come as an integral part of the pupil's e3q>erience8 in the home,
school, and community. According to KLee,
Broadened understanding of peoples and respect for
their culture are now needed. In attempting to gain
such social orientation, the social-studies experiences
should be correlated with experiences in a3rb, music,
spelling, reading, the library and science. Often the
approach to meeting this need is biographical.^
With regards to making use of leisure time by encoviraging pupils
to do supplementary reading as an activity to fill the vacant hours in
the child's life. President Fischer of Columbia University said in a
recent report of the Education Policies Commission:
Unless great care la exercised in filling this
need juvenile delinquency, adult crime, and all
kinds of deliberating activities will flourish.’
For their hours of leisure the culturally integrated will find
^Lloyd L. Smith, Teaching Social-Civic Responsibility in the
menta School. (Doctor's thesis. State University of Iowa, 1956)•
^Loretta K. Klee, Social Studies for Older Children (Washington:
National Council For The'SocISfStudiisTT^SJJr^^^^!^^^
^John Fischer, "The Disadvantaged imerican," Teachers College
Record, Vol. 66 (May, 1965), pp« 332-37*
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pleasure In reading worth7 literature. Culture integration b7 the social-
studies teacher through biographies can be achieved in a number of vaTS,
Fischer Identifies the Negro as one of the culturall7 disadvantaged in
American schools. Within this group is the cultural impoverishments of
their environments. To these 7oung people, the teacher can offer through
Negro biographies in the social-studies new insights and new visions,
of which the narrow horizons of their homes and ghetto communities den7
them even the faintest glimpse. Through literar7 experiences, the social
studies teacher can aid the student in recognizing his famil7, his com-
munit7 or peer group as being but one of man7 such groups. In this wa7
the ideas and social concepts he has accepted can be compared with those
of other families, communities or peer groups. Thus, a more realistic
and fruitful assessment can be made which will be of great benefit to
the student. Through the vicarious e:q?eriences of literature, the teacher
can inspire his students to reject all aspects of ethnocentrism.
Another method of promoting a good self image through literature is
to encourage the reading of fiction, drama, and biograph7 which present
a balanced view of minorities within the nation.
In the biograph7 of Booker T. Washington, there are three approaches
a social studies teacher can use which could tumthls classic into a
favorable instrument for the promotion of a good self image. First, there
is the historical approach. The teacher could have his students do vari¬
ous tTpes of research on the repressive measures used during the period
of slavery to prevent the slave frcM learning to read and write, thus
accounting for the ignorance and primitive superstition of the Negro
slave
10
Second^ there Is the saiantlc approach^ the consideration of
emotionally charged words and their signficance. Since one of the marks
of the culturally integrated individual is his sensitivity to and concern
for the feelings of others, the social studies teacher has an excellent
opportunity to help the child develop his self imago throv^h Negro bio¬
graphies. He might also call attention to the fact that since a slave
was regarded by many of the slaveholders as not quite human, the use of
such a term was much less offensive and more acceptable during that period
than now.
Third, there is the comparative approach, where biographical infor¬
mation portray the ignorance, superstition, and self-depreciation of the
Negro slave. There are other supplementary readings equally as repre¬
sentative of good literary qualities which present a radically different
picture of the slave's ambition and mentality.
One such biography is that of Harriett Tubman who was an escaped
slave. Harriett Tubman's life describes one of the battles of the war
between the North and South in which she took part, for she was in the
thick of fighting. Before the war, like Frederick Douglas, Harriett
Tubman devoted her life to the cause of freedom, and after the war to
the advancement of her people.
Like Douglas she was bom in Maryland, a slave, one of eleven sons
and daughters. No one kept a record of birth, so the exact year is not
known. She was a homely child, morose, willful, wild and constantly in
rebellion against slavery. Harriett Tubman had no teaching of any sort,
except the whip. As a little girl, on the very first day that she was
sent to work in the Big House, her mistress whipped her four times. But
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Harriett Tubman could not be happy while her family were slaves. She
escaped, later returning to Haryland to lead other members of her family
and other slaves to freedom through the "Underground Railroad",^
To increase pupils' Interest In biographical information and to
guide children in their leading of biographies, Betsy Furth made the fol¬
lowing observation:
The children like the time when I read to them. Each
year I choose as “starters" several biographies and
autobiographies of men and women who have made con¬
tributions to the country and the world. These
selections lead to discussions of people who are al¬
ready known to at least one member of the class. A
strip of butcher paper on the longest bulletin board
with headings on top is an invitation to children to
share something of what they learned about a famous
person.^
What did they do? Why were they successful? How did they help America
and the people of the world? When did they live?
She further states:
As children identify personal characteristics of
each contributor to our society they begin to
build an awareness and to generalize from informa¬
tion on chart that all people selected have some
things in common-perserverance, determination,
courage, honesty. Many of them attribute their
success to the confidence, faith and encouragement
of someone who has never achieved fame.3
Miss Furth pointed out that she will never know what lasting in¬
fluence these studies might have, but she likes to feel that some of the
children realize the importance of making a strong earomitment to become
a contributing member of society and not be ;}ust a spectator and consumer.
^Langston Hughes, Famous American Negroes (New York: Dodd, Mead,
1956), pp. 35-U2,
^Betsy Furth, "Famous Men and Women," Childhood Education, Vol. 12
(December, 1965), pp. 211-12.
3lbid.
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At times she is tempted to teach directly about famous men and women, but
she shows that each child must choose his own life from many influences
and possibilities which surround him. Finally, Miss Furth observes that
as children write and share their autobiographies with her, she is proud
that she did not tell them what to think and believe but that she led
them to the rich resources reflected in the lives of those who have lived
before us,^
One might expect juvenile literature to be a guide to the Importance
of historical events and personages; the more books about an event or a
personality, the more important that event or that personality. This
does not always seem to be true. Many important events full of human
interest, drama, and literary potential are slighted, while there is a
glut of literature in a few areas. Important historical characters are
completely disregarded, while lesser figures are well covered.®"
According to Metzner:
The biographical literature intended for readers in
elementary and junior high school encompasses a wider
diversity of characters and events than either fiction
or non-fiction materials does. Although the range of
subjects is broad, there is an over abundance of books
about some subjects and a complete lack of books about
equally worthy and important subjects.3
With reference to literature and biography in the elementary curri¬
culum, the National Council of the Teachers of English revealed that
because the children of the elementary level are mastering the skills of
3-Ibid.
2
Semour Metzner, "LiteraiT- Voyages In American History," Elementary




reading as they grow in experience with biographical literature recognized
two aspects of reading in whole curriculum. They ares
(a) The use of a wide range of materials In as great a
quantity as the children can successfully handle.
(b) Wise selection of materials by teachers and the
development of standards of good taste by the pupils.^
The goal of instruction In literature and the social-studies in the ele¬
mentary school Is, therefore, to lead children to use books in great
numbers for the purposes of finding enjoyment and Information, of expand¬
ing horizons, of undertaking themselves and others, of escaping from
2
routine through imagination.
The Commission on Human Relations of the Progressive Education
Association, in a study Literature as Exploration, set forth these stimu¬
lating ideas1
(a) experience with literature is not passive but
demands intensive person activltyj
(b) biographical literature, therefore, is for the
reader a medium of e:^loration;
(c) through books the reader may explore himself,
other people, or the world;
(d) literature is intense human experience;
(e) hence the sciences idxlch deal with human behavior
can contribute much to the study of literature.3
This social nature of biographical literature was carried further
by Roberts and others. They presented an Illustrated and Integrated
National Council of Teachers of English, Language Arts For Today's
Children, Commission on the Curriculum (New York* Appleton, 1?52J,
p. 5oi.
^Ibld., pp. 1*71-72.
3Louise M. Rosenblatt, Literature as Exploration (New York: Apple-
ton, 1938), p. 3U0.
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program of studies In which literature was united with social-studies to
bring about an evaluation of American life and culture.^
Up to 1950 the trends In teaching of biographical literature showed
progress toward!
(a) a wider range of materials and more extensive reading;
(b) a choice of selections more closelj related to students'
needs. Interest, and abilities;
(c) use of literature as an Interpretation of past and
present view of life;
(d) the use of literature In the social-studies as an In¬
tegrative factor In the whole of the student's leara-
Ing experiences.2
In an effort to motivate the reading of biographical literature In
the elementary school Rose studied the reading habits of elementary
pupils and found that only one per cent read as many as one book a year.
The problem, therefore. Is to stimulate reading in a non-reading social
background. Rose recommends surrounding young people with books, making
them constantly aware of books, holding book fairs and bazaars, promoting
book ownership, encouraging free reading and stimulatli^ It by studying
the possible Interest of each pupil.^
According to John Jarolimek, teachers and librarians need to be
alert to the availability of biographical literature related to the
social-studies units and build supplies of them for use In classroom In¬
struction. These are the resources most badly needed teachers, in
^Holland D. Roberts, et al., English for Social Living (New York:
McGraw-Hin Book Co., 19U3), p. 366.
2lbld.
^Elizabeth Rose, "Literature In the Junior High School," English
Journal, Vol. lilt (October, 1955), pp. lUl-ii7.
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classrooms where such books are available, children are highly enthusias¬
tic about them because they are interesting, informative, and attractive.
"It is one good way to break the hold that textbooks and encyclopedias
now have on social-studies instruction in many schools."^
As a means of aiding the social-studies teachers in selecting appro¬
priate biographical information. Dr. Jarolimek suggests that the teacher
acquaint himself with the following sources:
1. Listing and/or reviews of children's books on social
studies topics in various professional journals such
as Social Education, The N. E* A. Journal, Elementary
English, The Instructor, and others.
2. Bibliographies in resource units, teaching guides,
curriculum guides, and similar publications.
3. Catalogues and listings of titles by publishers.
h» List of supplementary readings suggested in basic
textbooks.
5. Bibliography of Books for Children, Association of
Childhood Education International.
6. Children's Catalog, H. W. Wilson Company, Inc.
7. Basic Book Collection for Elementary Grades American
Library Association.
8. Annotated List of Books for Supplementary Reading,
Children's Reading Service.
9. Ebdaibits at Conventions, book fairs, and local
libraries. ^
Dr. Goodman, in her book entitled Race Awareness in Young Children,
presents the results of a study that bears heavily on an understanding of
2
the differences in self concepts of children. Deutsch's study as
^John Jarolimek, Social Studies in Elementary School (New York:
Macmillan Company, 1959), p. 1U5»
^Mary E. Goodman, Race Awareness In Young Children (New York:
Collier Books, 196U), p. 2^9.
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presented in her book concerns itself with race attitudes in children.
There is a definite correlation between his study and the one undertaken
by the writer. Mr. Deutsch found that self concepts were generally more
negative among Negroes. According to Deutschx
... the Negro group as a whole is affected by lowered
self-esteem. Academic retardation and negative self
image result. There is a sex difference involved? Negro
boys are more handicapped than the girls both because
boys lack a father figure with whom to identify, and
because fewer occupational avenues ^ the larger society
are open to them than to the girls.^
The writer feels that it is the responsibility of the school to
afford children all available means for developing to their maximum
potentials. The exposure of children to Negro biographies will influence
them to develop greater self appreciation, self-esteem and possibilities
for wholesome occupational pursuits.
In a report of a conference sponsored by the Lincoln Filene Center
for Citizenship and Public Affairs leading educators contributed papers
as a symposium on the Negro Self-Concept and its implications for school
and citizenship.
There was an agreement among this group of educators that the
contemporary situation of the American Negro is deplorable. As educa¬
tors, they felt that there was a need to develop strategies for change
which will aid the individual in achieving more adequate adjustment to
2
and control of his environment. According to Dr. Grambs, the role of
the concept of self in achieving this sense of adequacy is significant.
I
^William C. Kvaraceus, et al.^ Negro Self-Concept (New York* McQraw
Hill Book Company, 1965), p. 1
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The questions to be considered are theses
1. How do Negro children and youth now achieve a sense
of who and what they are?
2. What is the role of education in the school in
developing this sense of self?
3. What is the potential within the educational setting
of achieving a desirable shift in self-image?^
The Self-Concept as a basis for the re-education of Negro youth is
a major problem in America today. "Contemporaiy research in child growth
and development has highlighted the significance of the individual's
2
concept of himself," The way a person views himself is the way he will
behave. If he sees himself as successful, as someone who others like, as
good looking, then his behavior will reflect these views. If the person
considers himself to be inadequate, as someone whom others probably won't
like, as unattractive, then again his behavior will reflect these valua¬
tions. A very beautiful girl may consider herself unattractive; children
with adequate intellectual endowment may be poorly in school because they
perceive themselves as not able.^ The source of one's self-image is, not
internal; it is learned. The way a mother responds to her new bom baby
will be apparent In the behavior of the baby.
Venturing outside the family provides the child with additional
clues to his self-worth. As he meets teachers, policemen, and store¬
keepers, he is told what these powerful persons think of people like him.
He learns from other children on the block who report to him how they





mental picture of who he is,^
The self-concept, as developed by all individuals, is always in
degrees of adequacy. "We can define man's basic need, then, as a need
2
for adequacy." The writer believes that biographical materials will
do much towards supplying ttie basic need for adequacy in developing a
child's self-image. As JersUd states:
The needs associated with a person's idea and appraisal
of himself include both desires for enhancing his self¬
esteem and also striving to preserve the integrity or
consistency of the self.’
One can see the additional importance of biographical information
of successful Negroes in reflecting wholesome appraisals of Negroes.
According to Jersild, if the reflected appraisals
... of which the self is made up are mainly derogatory,
... then the growing child's attitudes toward himself
will be mainly derogatory. The child toward whom the
predominant attitude of significant persons has been
one of hostility, disapproval and dissatisfaction, will
tend to view the world in similar terms. He will have
difficulty in seeing or learning anything better, and,
although ha may not openly express self-depreciatory
attitude toward others and himself.^
Summary of related literature.—In conclusion, the writer feels
that the life experiences of the Negro child are not broad enough for him
to develop a positive sense of himself or of his place in his world. There¬
fore, the Negro child, from earliest school entry throt^h graduation from
^Ibid., pp. 11-12.
p
W. Arthur Combs and Donald Snygg, Individual Behavior (rev. ed.j
New fork: Harper and Row, 1959)> p. 1:6.
^Arthur T. Jersild, "Emotional Development," L. Carmichael (ed.).
Manual of Child Psychology, 2nd ed., (New York: John Wiley and Sons,
Inc., 1951:), P. iJ37.
^Arthur T. Jersild, In Search of Self (New York: Bureau of Publi¬
cations, Teachers College, Columbia University, I960), p. 9«
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high school, needs continued opportunities to see himself and his racial
group in a realistically positive light. He needs to understand what
color and race mean, he needs to learn about those of his raceidio have
succeeded, and he needs to clarify his understanding of his own group
history and current group situation. Though the school cannot take the
place of the home in assuming the responsibility of restructuring basic
personality, it can expose the child to the materials necessary for en-
1
hanclng his self-esteem.
As a result of having reviewed the literature, the following state¬
ments seem to have relevancy:
1. Teachers cannot rely solely upon the selected textbook
in the teaching of social-studies.
2. Most of the social-studies textbooks now used on the
elementary level ignore the contributions that Negroes
have made to American society.
3. The reading of biographies broadens the pupils' under¬
standing of great historical figures and their achievements.
U. The social-studies teacher can aid the student in recogniz¬
ing his family, his community or peer group as being
but one of many such groups.
5. Through the reading of biographies, children become more
aware of their own self image.
6. All members of ethnic groups appear to need an identi¬
fication with an outstanding member of their group.
William C. Kvaraceus, etal., Negro Self-Concept (New York:
McGraw-Hill Book Company, 196^), p. 21.
CHAPTER II
PRESENTATION AND ANALYSIS OF DATA
Organization and treatment of data.—"The controlling problem of
this study was to ascertain the effectiveness of teaching Negro biogra¬
phies to a selected group of sixth grade pupils in order to develop a
"self-image", Guiding the organization, discussion, analysis, and pre¬
sentation of the data was the selection of the major categories for
emphasis, which were: (l) Physical Self, (2) Moral-ethical Self, (3)
Personal Self, (U) Family Self, (5) Social Self, and (6) Self Criticism.
These headings were used to make the study operational, specific and
concrete.
This study was limited to ten selected Negro biographies on the
elementary level that appear on the Georgia Library List.
Each book was read by all twenty-nine pupils included in this study.
A follow-up discussion of each book was conducted by the pupils and this
writer in order to determine the exact nature, scope and content of each
biographical work.
Self-concept scales scheme and description.—Over recent years
a wide variety of instruments have been employed to measure the "self
concept" of pupils. Nevertheless, a need has continued for a scale which
is simple for the pupil, widely applicable, and well-standardized in its
description of the "self concept" of the child.
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The Tennessee Self Concept Scale^ was developed to meet this need.
Since the self concept has become such a popular and important means of
studying and understanding hiuoan behavior, it was hoped that an adequate
self concept scale would provide a common thread for tying together many
of the research findings.
The individual's concept of himself has been demonstrated to be
highly influential in much of his behavior and also to be directly re¬
lated to his general personality and state of mental health. Those
people who see themselves as undesirable, worthless, or "bad" tend to
behave in deviant ways. Thus, a knowledge of how an individual perceives
himself is useful in attempting to help that individual to make an effect¬
ive evaluation of himself.
The Scale consists of one hundred self descriptive statements which
the subject uses to portray his own picture of himself. The Scale is
self administering for either individuals or groups having at least a
sixth grade reading level. The Scale is divided into two parts: (l)
Counseling Form and (2) The Clinical and Research Form. This research
investigation used only the Counseling Form,
The scores for the Counseling Form are sub-divided into three major
areas: (l) Self Criticism Score, (2) The Positive Score and (3) Total
Positive Score,
The Self Criticism Score (SC) is composed of ten items. These
items are all mildly derogatory statements that most people admit as
^William H. Fitts, Tennessee Self Concept Scale (Nashville, Tenne¬
ssee: Counselor Recordings and Tests, 1965), pp. 1-6,
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being true for them. Individuals who deny most of these statements most
often are being defensive and making a deliberate effort to present a
favorable picture of themselves. High scores (above the ninety-ninth
percentile) indicate that the individual may be lacking in defenses and
may in fact be pathologically undefended. Low scores indicate defensive¬
ness, and suggest that the Positive Scores are probably artifially ele¬
vated by this defensiveness.
The Positive Scores (P) derive directly from the phenomenological
classification scheme already mentioned. In the original analysis of
the item pool, the statements seemed to be conveying three primary mes¬
sages: (1) This is what I jmj (2) This is how I feel about myself, and
(3) This is what I On the basis of these three types of statements,
three horizontal categories were formed. They appear on the Score Sheet
as Row 1, Row 2, and Row 3 and are, hereafter referred to by those labels.
The Total P Score is the most important single score on the Counsel¬
ing Form, It reflects the overall level of self esteem. Persons with
high scores tend to like themselves, feel that they are persons of value
and worth, have confidence in themselves, and act accordingly. People
with low scores are doubtful about their own worth, see themselves as
undesirable; often feel anxious, depressed and unhappy, and have little
faith or confidence in themselves.
If the Self Criticism Score is low, high Positive Scores become
suspect and are probably the result of defensive distortion, Extremely
high scores (generally above the ninety-ninth percentile) are deviant and
are usually found only in such disturbed people as paranoid schizophrenics
who as a group show many extrmue scores, both high and low.
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On the Counseling Form, the Positive Scores are simplj designated
as P Scores.
The three items listed in row one of the Counseling Form are*
(1) Identity — these are the "What I am" items. Here the
individual describes his identity as he sees himself.
(2) Self Satisfaction — This score comes from those items in
which the individual describes how he feels about the "self image" he
perceives. general, this score reflects the level of self-satisfact¬
ion or self-acceptance.
(3) Behavior — This score comes from those items that say "This is
what I or "This is the way I act". Thus, this score measures the
individuals’ perception of his own behavior or the way he functions.
There are five additional categories listed in horizontal columns
on the Scale. The categories included ares
Column A - Physical Self — Here the individual is presenting his
view of his body, his state of health, his physical appearance, skills,
and sexuality.
Column B - Moral-ethical Self — This score describes the self
image from a moral-ethical frame-of-reference — moral worth, relation¬
ship to God, feelings of being a "good" or "bad" person, and satisfaction
with one's religion or lack of it.
Column C - Personal Self — This score reflects the individual's
sense of personal worth, his feeling of adequacy as a person and his
evaluation of his personality, apart from his body or his relationship
to others.
Column D - Family Self — This score reflects one's feelings of
2U
adequac7, worth, and value as a family member. It refers to the indi¬
vidual's perception of self in reference to his closest and most immedi¬
ate circle of associates.
Column E - Social Self — This is another "self as perceived in
relation to others" category, but it pertains to "others" in a more
general way. It reflects the person's sense of adequacy and worth in
his social interaction with other people in general.
Resume of biographies used for this study.—The biographies that
were used in this study were as follows:
Ralph Bunche, Fighter for Peace.—This book traces the life of a
statesman and political scientist who was bom August 7, 190U in Detroit,
Michigan, The son of a barber, he was bora in an apartment where his
parents, two aunts, and grandmother lived. His grandmother, who with her
earnings, enabled him to participate in athletics and the debating club.
During Ralph Bunche's academic career he attained many awards for
academic achievement, among them was the Phi Beta Kappa from the Univer¬
sity of California at Berkeley, He later received a Doctor of Philosophy
Degree in Political Science from Harvard University,
He later became a teacher and authority in the field of human rela¬
tions. For his service to his country, and, indeed the world, he earned
the Nobel Peace Prize in 1950.
She Wanted to Read: The Story of Mary McLeod Bethune.—This is the
challenging and inspired true story of a little girl who was determined
to learn to read and who went on to become a teacher, the founder of a
college, an adviser to statesmen, and a great humanitarian. Mary McLeod
Bethune was the fifteenth child of a hard-working and God-fearing parents.
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She was the first of the children to be bom free. Her ancestry was
wholly of American origin, a point of pride to her throughout her life,
Mrs, Bethune worked untiringly to restore, through education, her
people's faith in the magnificent heritage that is rightfully theirs.
During the many years of toil and tribulation she refused to give up her
fondest dream—her own school for Negro children. As a shinning monu¬
ment to her hard work and faith, she has given to Negro youth the thriv¬
ing institution of Bethune Cookman College in Daytona Beach, Florida.
Mrs. Bethune's long life came quietly to an end on May l5, 1955*
ninety-two years after the Emancipation Proclamation and a year and a
day after the historic Supreme Court decision on segregation in the
schools.
The Willie Mays Story.—This book reveals the life story of one of
the most brilliant baseball players in the history of the game. Willie
Mays, bom in Westfield, Alabama, got his talent from both of his parents
who were athletic.
Early in life, Willie Mays exhibited a strong inclination toward
baseball. All through high school he played his favorite sport. Later,
he played on a local team, the Birmingham Barons.
In 1950, he was discovered by a scout for the New York Giants. Af¬
ter this discovery, he became the highest paid player in baseball history.
I Always Wanted to be Somebody.—This is a written account of the
life of the queen, Althea Gibson. She was bom in 1927 and grew up on
the streets of New York's Harlem. In fact, she was something of a prob¬
lem child, playing hooky from school was one of the first to get her in
trouble
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Althea was soon to realize the importance of an education. She
graduated from high school, and won a scholarship to college. She also
graduated from Florida A. and M. Universit7. She was a well-liked stud¬
ent. She participated in many of the campus activities. She later
brought fame to her school.
The Althea Gibson year of 1957 was her greatest. This was the
year of her championship matches at Wimbledon and Forest Hills, a year
of congratulations by the Queen of Englandas well as President Eisenhower
of the United States. This was the year in which she was honored with
parades and the winning of the Wightman Cup,
She played in many foreign countries and brought fame and honor to
her race and country. She is today recognized as one of the all-time
great women in the tennis world.
The Story of Phillis VRieatley,—This book gives a moving and inter¬
esting account of the life of a great woman whose poetry George Washing¬
ton praised. She was bom about 1753 and died in 178U.
Before Phillis was twenty-one years old, she had become famous
throughout the Colonies and even in England. This little African slave
grew up to become one the best known poets of her time.
Another Negro poet and slave, Jupiter Hammond, paid tribute to this
Boston slave girl in his work entitled A Poetical Address to Phillis
Wheatley,
In those days, poetry brought in very little money. Phillis died
in poverty. Following the funeral, her rare and beautiful edition of
Paradise Lost was sold to pay the debts her husband had contracted. Now
the book is preserved in the Library of Harvard University. Since her
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death, there hare been published at least eight editions of poems of
Phillis Wheatley.
Today throughout America many schools, women's clubs, and branches
of the Y. W. C. A. are named after this poet whose brief life encompassed
Africa, Boston, London, the confines of slavery and the hospitality of
royalty; fame and poverty; the poetry of Homer, Milton, Pope, and the
drudgery of service in a boarding house.
Frederick Douglas: Slave-Fighter-Freeman.—Frederick Douglas was
born a slave, and an insignificant figure on a plantation. The chance
came that eventually changed the course of his life and made history.
Young Fred was sent to Baltimore to work and there he learned to read.
Many times during his long struggle toward freedom he nearly lost
or forgot this great accomplishment. It was hard for Fred to use his
eyes and his mind for such a thing as reading when long hours of farm
work and shelter kept him down.
Finally, when Frederick got his hard-won freedom, he dedicated his
life to the cause of freedom for all men. From a lowly slave boy he
forged his way to become a great statesman, newsman, orator, and writer.
The path was roughs, but the goal was worth winning.
Martin Luther Kings The Peaceful Warrior.—Martin was small for
his age and the big bullies looked upon him as a safe target. He soon
found out that fighting back would get him nowhere. Still, he was not
a coward and refused to run when he was challenged. He learned to stand
up for his rights by talking his way out of trouble.
As he grew older, he read and was inspired by men like the American
writer, Henry David Thoreau and Mahatma Gandhi, the great Indian leader.
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Martin Luther King has never faltered in his belief in "Peaceful
Revolution* nor in his struggle to lead his people toward first-class
American citizenship. In 196U; he von the Nobel Peace Prize.
Booker T. Washington.—This is the inspiring story of a modem
Moses who led his people out of bondage. He was born a slave, suffer¬
ing the worst poverty, working in a field and mines and struggling for
an education. In 1872, at the age of fifteen, with nickles and dimes,
contributed by neighbors and friends, he went to Hampton Normal Agricul¬
tural Institute where he was accepted as a student. After graduation
and a few years of teaching, he decided to study for the ministry, but
he realized the best way he could serve his people, who were new to free¬
dom and needed the tools of freedom, was to teach them to work as free
people. He became an instructor at Hampton Institute.
At twenty-three, he was commissioned to found a normal and indus¬
trial school in Tuskegee, Alabama, and here his life of dedication really
began. Fighting debt all the way, Tuskegee Institute and Booker T. Wash¬
ington produced teachers, carpenters, tinsmiths, and farmers. Today,
Tuskegee Institute is one of the most important colleges in the South,
with an enrollment of thousands of students.
This is the story of a man to whom high honors always came as a
surprise—honorary Harvard degrees, the famous "Teddy Roosevelt Dinner",
receptions by Queen Victoria and the King of Denmark. He died with honor
and fame among the red brick buildings of Tuskegee Institute which he had
helped to build, brick by brick.
Marion Andersont Lady from Philadelphia.—It has been said that
Marion Anderson not simply grew great—she grew great simply. This warm
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and moving biography is written in an understanding that conveys both
qualities and makes her rich voice and her love of music almost tangible.
From her high school days when her singing engagements brought her
twenty-five or fifty cents, and her rejection at music school because of
her color, she gained fame. This book recreates her triumphant tour of
Europe, her recognition by Sibelius in Finland, her debut at the Metro¬
politan, the Presidential Medal of Freedon, and her performances at
President Kennedy's Inauguration and Memorial Services. This book pre¬
sents a story of triumph over great odds in spite of discouragements and
difficulties.
George Vashington Carver Scientist.—One is mindful of the greatness
of this person as he reads this inspiring book about George Washington
Carver.
He was bom about l86U and died in 19U3. He was an agricultural
chemist, and a teacher at Tuskegee Institute. Like Booker T. Washington,
Carver was bom in slavery.
As a child, while his older brother was at work, little George had
a great deal of time to roam the woods and the fields nearby. He was
always bringing back to Mrs. Carver some strange root or plant that he
had found, wanting to know what it was* He seemed to have had more than
a normal child's curiosity about what made the petals of flowers differ¬
ent colors, why leaves had varying patterns, why bees loved clover, or
wl^ dew drops sparkled.
Carver attended college at Simpson College near Wlnterset, Iowa.
He had ten cents left after paying his entrance fees. He was able to do
washing and Ironing for the other students, thereby earning his way
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through first year college. Because he liked plants and soil, he studied
art. It vas his painting that led to his further education. VJhen his
art teacher discovered his great interest in plants and soil, she wrote
her brother vho was a professor of horticulture at Iowa State College
at imes where thOTe is an excellent agricultural department. Through
this teacher. Carver was admitted to classes there and became the first
Negro to graduate from that institution.
Results of values received by the students afterleading the selected
biographies.—The following value statements seem to have relevance as a
result of the pupils’ having read the selected biographiess
1. The pupils recognized the importance of the Negro’s
contribution to American society.
2. The pupils recognized that often Negroes become successful
Inspite of socio-economic and ethnic handicaps.
3. The pupils developed an understanding and appreciation
of others.
U. The pupils developed a keen interest in the biography as
a literary form.
5. The pupils developed a broader concept of the Negro as an
integral part of the development of Social Studies.
6. The pupils became more aware of their own self-image as
a result of having read the selected biographies.
Interpretative data and distribution of group mean scores on the
categories in the self concept scale.—Group mean scores of the girls and
boys ages eleven and twelve on the categories in the self concept scale
are presented in Tables 1 through six which follow:
Table 1, page 31> reveals the group mean scores of girls and boys
age eleven in the category of "Identity”.
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TABLE 1
DISTRIBUTION OF GROUP MEAN SCORES OF GIRLS AND BOYS AGE ELEVEN
ON THE CATEGORY: “IDENTITY OF \raAT HE IS”
Initial Test Final Test
Differences
Initial Final
Areas Boys Girls Boys Girls Boys Girls Boys Girls
Physical Self 21 22 20 28 1 8
Personal Self 19 21 20 21 2 1
Moral Ethical
Self 21 22 22 23 1 1
Family Self 17 22 2U 20 5 h
Social Self 16 23 20 20 7
The difference in the initial tnd final test scores in the area
of Physical Self is one and the final score in this area is eight. The
difference in the initial and final scores in the area of Personal Self
is two and one, respectively.
In the area of Moral-Ethical Self, the difference between the boys
and girls in the initial and final test scores is one. The difference
in the test scores in the area of Family Self is five in the Initial test
scores and four in the final test scores.
There is a difference in the area of the Social Self of seven in
the initial test score. There is no difference in the final test score.
The girls think more of themselves in the area of “What I am”.
The writer contends that it is important for children to know more
about famous American Negroes in order to develop wholesome attitudes
towards themselves, the school and the community.
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According to Dr. Jean Grambs:
The child with a negative view of self is a child who
will not be able to profit much from school. Once a child
is convinced that school is irrelevant to his immediate
needs and future goals, the task of education beccmies
almost impossible
Table 2, below reveals the differences in the group mean scores
of the boys and girls in the category of "Self Satisfaction".
TABLE 2
DISTRIBUTION OF GROUP MEAN SCORES OF GIRLS AND DOTS
AGE ELEVEN ON THE CATEGORY "HCW HE ACCEPTS
HIMSELF"
Initial Test Final Test
Differences
Initial Final
Areas Boys Girls Boys Girls Boys Girls Boys Girls
Physical Self 19 25 20 23 6 3
Personal Self 20 19 20 221 1 1
Moral-Ethical
Self 15 16 20 18 1 2
Family Self 19 22 2h 20 3 k
Social Self 17 26 20 20 9
The difference in the initial test scores is six while the final
test score is three in the area of Physical Self,
It is interesting to note that boys have a little higher sense of
their personal worth than girls.
In the area of Moral-Ethical Self the girls have a higher score
^Jean D. Grams, Negro Self Concept (New Tork: McGraw-Hill Book
Company, 1965), p. 21.
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than the boys. The difference in the initial score is one and in the
final score is two.
The difference in the area of Family Self is three in the initial
test and four in the final. The girls have a more adequate feeling of
their worth and value as a family member than boys.
The only difference in the area of Social Self is seen in the
initial test score. This difference is nine. This reveals that after
reading the biographies both the eleven year old boys and girls’ percep¬
tion of their worth and sense of adequacy in their social interaction
with people was enhanced.
The writer feels that many of the differences that were revealed
here would be alienated if the child had an opportunity to learn more
about the members of his race. As Baldwin states:
If . . . one managed to change the curriculum in all the
schools so that Negroes learned more about themselves
and their real contributions to this culture, you would
be liberating not only Negroes, you'd be liberating white
people who know nothing about their own history,^
Table 3> page 3U, reveals the group mean scores of girls and boys
age eleven in the category of "Behavior'*,
The difference in the initial test scores is two in the area of
Physical Self,
The difference in the initial test scores in the area of Personal
Self is seven.
In the area of Moral-Ethical Self, the difference in the initial
^James Baldwin, "A Talk to Teachers," Saturday Review^ Vol. U6,
(December 21, 1963), pp, li2-lUi,
TABLE 3
DISTRIBUTION OF GROUP MEAN SCORES OF GIRLS AND BOYS AGE ELEVEN
ON THE CATBGQRYt BEHAVIORS «HC¥ HE ACTS"
Differences
Initial Test Final Test liiitial Final
Areas Boys Girls Boys Girls Boys Girls Boys Girls
Physical Self 21 19 21 18 2
Personal Self 13 20 19 19 7
Moral-Ethical
Self 17 20 20 16 3 h
Family Self 18 16 21 lU 2 7
Social Self 11 20 20 15 5
test scores Is three and the final test score is four.
There is a difference of two and seven in the area of Family Self.
Two is the initial test score and seven is the final test score.
The Social Self score difference is five in the initial test score.
There is no difference in the final test score.
From this analysis boys have a higher self concept than the girls
in all of the areas. There is an indication here that the boys increased
their self image after being exposed to the biographical materials of
famous Negroes.
It is the opinion of this writer -that education can make a differ¬
ence in the behavior, attitudes and desires of children. According to
Dr. Grambs, as far as Negroes are concerned, they need to be shown,
through experiences of successful Negro personalities, that other Negroes
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have succeeded in moving up and out of the ghetto, becoming skilled and
white collar workers
Table U, below, reveals that there is a difference of one in the
initial testing of the boys in the category of Physical Self. 3h this
same category, the girls showed no noticeable difference between them¬
selves in the initial and final testing. There is a difference of 1$
in the initial scores between the boys and girls and a difference of lU
in the final testing between the girls and the boys.
TABLE
DISTRIBUTION OF GROUP MEAN SCORES OF GIRLS AND BOYS AGE TWELVE
ON THE CATEGORY: "IDENTITY OF WHAT HE IS"
Differences
Initial Test Final Test Initial Final
Areas Boys Girls Boys Girls Boys Girls Boys Girls
Physical Self 18 33 19 33 15 lU
Personal Self 17 29 17 30 12 13
Moral-Ethical
Self 17 33 15 36 16 21
Family Self 19 28 17 29 9 12
Social Self 18 23 15 2k 5 9
In the category of Personal Self, there is no difference in the
initial and final testing of the boys. There is a difference of one point
in the initial and final testing of the girls. There was a difference of
^Jean D. Grambs, op. cit., p. 2$.
36
twelve points in the initial testing of the girls and boys. The final
scores between the girls and boys is 13.
In the category of Moral-Ethical Self, the scores reveal that there
was a decrease in the initial and final scores of the boys and an increase
of three points in the Initial and final testing scores of the girls. The
difference between the boys and girls was l6 in the initial and test scores
and 21 in the final test scores.
The difference in the scores in the category of Family Self in the
initial and final testing of the boys was two. The initial and final
test scores in this same category revealed a difference of one point be¬
tween the girls. In comparing the initial scores between the boys and
girls, there is a difference of nine points. The final test scores be¬
tween the boys and girls reveal a difference of twelve points.
In the category of Social Self, the difference in the initial test
scores of the boys is three. There is a difference of one between the
girls in this same category. The difference between the girls and the
boys in the initial testing is five. The difference between the girls
and the boys in the final testing is nine.
The high scores that the girls received in this category indicates
that they see themselves as very important and their overall self esteem
is higher than the boys. This deduction is made on the basis of the
scores made by boys and girls.
From the statistical analysis of the group mean scores of boys and
girls age twelve, the writer feels that there is a need for the inclusion
of biographical information about famous Negroes in the school curriculum.
It is believed that the difference as revealed in the scores of boys and
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girls will be lessened bj the inclusion of supplementary biographical
material*
According to Kvaraceus, Gibson, Patterson, Seasholes and Granibs,
the life experiences of the Negro child are not such as to aid him in
developing positive sense of himself or of his place in the world. These
educators support the following hypothesis:
• . . the Negro child, from earliest school entry through
graduation from high school, needs continued opportunities
to see himself and his racial group in a realistically posi¬
tive light* He needs to understand what color and race
mean, he needs to learn about those of his race who have
succeeded and he needs to clarify his understanding of hia
own group history and current group situation.^
Table page 38, reveals the difference in group mean scores of
girls and boys age twelve according to their “Self Satisfaction*. This
is how the persons accept themselves.
In the category of Physical Self, there was a difference of nine
in the final testing scores of the girls and boys.
The difference in the scores in the area of Personal Self between
the girls and boys is three in the Initial testing and four in the final.
There is a difference of five in the initial testing and a differ¬
ence of nine in the final testing scores of the girls and boys in the
category of Moral-Ethical Self.
The difference in the initial and final test scores in the category
of Family Self is two for the Initial scores and four for the final test¬
ing scores*
William C. Kvaraceus, Negro Self Concept: Implication for School
and Citizenship (New York: McGraw-Hill Book Company, 196^), p. 21.
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TABLE 5
DISTRIBUTION OF GROUP MEAN SCCHES OF GIRLS AND BOIS AGE TWELVE
ON lUE CATEGORT: "SELF SATISFACTION: HOW HE ACCEPTS
HIMSELF"
Initial Test Final Test
Differences
Initial Final
Areas Boys Girls Boys Girls Boys Girls Boys Girls
Physical Self 16 25 18 27 9 9
Personal Self 13 16 20 2k 3 k
Moral-Ethical
Self ll: 19 16 25 5 9
Family Self lit 16 16 20 2 k
Social Self lU 22 15 23 8 8
In the category of Social Self, the difference In the Initial and
final test scores Is eight and four, respectively.
Though there was a significant difference in the test scores of the
twelve year old girls and hoys. It Is not alarming.
The margin of difference In the scores of the girls and boys in the
category of Self Satisfaction were not as great as the differences in the
category of "Identity" as shown in Table The difference in the scores
in the category of "Self Satisfaction" indicates that the girls in this
age group are more satisfied with themselves than the boys. The differ¬
ence between the girls and boys in this category could be due to the
high standards and expectations the boys have for themselves.
The writer feels that the school can do much in an effort to assist
students in developing a self image by including in the curriculum Negro
biographies, for they are life.
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According to Terry Barton, in defining the kind of student ure hope
the curriculum will generate:
We want to educate students so that they become larger,
more open, more independent human beings, able to function
effectively in a world of rapid social and moral change.
We believe that a person struggles toward these goals
through a process of integrating his thoughts, his con¬
cerns, and his actions. Our teaching will be directed
toward the development of this perspective, this sense of
an integrating self.^
Table 6, below, reveals the group mean scores and the differences
in testing scores of girls and boys in the area of the "Behavior" of the
individual.
TABLE 6
DISTRIBUTION OF GROUP MEAN SCORES OF GIRLS AND BOYS AGE TWELVE
ON THE CATEGORY: "BEHAVIOR: HOW HE ACTS"
Differences
Initial Test Final Test Initial Final
Areas Boys Girls Boys Girls Boys Girls Boys Girls
Physical Self 18 21 13 21 3 8
Personal Self 13 19 15 2k 6 9
Moral-Ethical
Self lU 20 lU 19 6 5
Family Self 13 22 17 20 9 3
Social Self 12 20 17 23 8 6
In the initial testing the difference in the scores is three. The
girls also had a final score of eight more than the boys. This is the
Ij. R. Cominskey, "What Turns Kids on," Saturd^ Review, Terry
Barton, ed. New York: Macmillan Company, 196U), pp. 62-73»
score in the category of Physical Self.
The difference in the category of Personal Self is six in initial
testing scores and nine in the final testing scores. The greater scores
here were achieved by the girls. This is responsible for the difference
in the scores.
The scores in the category of Moral-Ethical Self achieved by the
girls and boys were different. The difference in the initial test scores
was six and the difference in the final test scores was five.
The difference in scores of girls and boys in the category of Family
Self is nine in the initial testing and three in the final testing.
There was a difference of eight in the initial testing scores of
the girls and boys and a difference of six in the final testing.
In all five categories on this table, the girls had a higher score
than the boys in the initial and final testing. This trend in low scores
of the boys indicates that girls are concerned about the way they act and
the things that they do than boys. The damage to the child's esteem
appears greater for Negro boys than for girls.
It is not the purpose here of this research study to provide a blue¬
print for educational innovations which might be the object of experimenta¬
tion. Vlhat is significant, however, is that the school has not as yet
been used deliberately to change the self-concept of students. As Coombs
and Snygg state it:
To be really effective, education will have to accept the task
of dealing with the whole phenomenal field of the individual,
of producing changes in perception of himself as well as in his
perception of his environment.^
^Arthur W. Coombs and Donald Snygg, Individual Behavior rev. ed.j
(New Yorks Harper and Row, 195^, p. U6,
There are several studies which indicate that the self concept
of the learner can be affected by deliberate school practice.
The study by Campbell, Yarrow, and Yarrow suggests that the self
concept of the Negro child can be changed in a positive direction by edu¬
cation. In discussing this, Campbell alludes to an experience in an
integrated camp which had a significant effect on the self-perceptions of
childreiv in particular, Negro children,^
^Leon J. Yarrow and Marion Yarrow, "A Study of Adaptation to a





Introdactlon.—The schools of America are the greatest perpetuators
of the American ideal. They are, also, one of the most significant de¬
velopers of attitudes and influencers of behavior* The schools, then,
play an important role in making America a better place in vhich to live*
Textbooks are the most widely consulted authorities used by teachers
and students in the schools* Therefore, it is considered very important
that instruction not be restricted solely to one source* Supplementary
reading should be encouraged*
Biographies afford pupils an opportunity to get an accurate and
an unbiased picture of the Negro and his contributions to American life*
All people, and especially disinherited groups, need to look back¬
ward as well as forward* They need understanding of their past as well
as faith in the future* K Negro pupils, therefore, have an understand¬
ing of the contributions of their forebears to American history and cul¬
ture, they will more likely be inspired to make their own contribution*
On the other hand, if Negro pupils are always reminded through the text¬
books that their ancestors were Irresponsible, childlike and ignorant,
great harm win be done to their self-esteem and self-image*
All pupils, this writer believes, need and deserve accurate and
as far as possible, comprehensive infoirmatlon on the achievements and
U2
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contributions, the problems and the aspirations of the twenty million
Negro Americans, who constitute about one-tenth of the entire population
of the country. Biographies are more than sources of information and
insightj they are influencers of attitudes, habits, and conduct.
Evolution of the problem.—This study originated with the reading
of pertinent materials relating to achievements by Negroes during Negro
History Week, The writer feels that in order to improve the appreciation
of the pupil's image instruction should Include information related to
the child's culture. The writer has observed from his class of sixth
grade pupils that children tend to prefer to make a picture of the story
they like best. Children tend to understand what they read when it is
related to their experiences and surroundings. They grow in their know¬
ledge of human behavior. They have opportunities to examine their per¬
sonal values and those of society, present and past.
Contribution to educational knowledge.—When a child's imagination
is stimulated, he develops a desire to express himself in various ways.
This is especially true of children in disadvantaged areas. One of the
primary objectives of teaching Negro biographies in the Social Studies
is to appeal to the child's senses.
Statement of the problem.—The problem involved in this study was
to ascertain whether the teaching of Negro biographies would increase
the self-image of a selected group of sixth grade pupils.
Purpose of the study.—The major purpose of this study was to
teach Negro biographies to a group of sixth grade pupils. More speci¬
fically, the purposes for the investigation weres
1. To expose pupils to a multiplicity of factors which go
into developing wholesome personalities.
uu
2. To develop an elementary social-studies vocabulary,
3, To assign books to students for classroom discussion.
U. To point out the basic similarities in people*
5. To show how people frequently overcome handicaps,
6. To develop an understanding and an appreciation for
wholesome experiences of others,
7« To enable the pupil to broaden his image through an
understanding of the cultural contributions made by
Negroes,
8, To instill in pupils the necessity of pursuing their
own interests^ achieving their own desires without
denying others the same privileges,
9. To aid pupils in applying factual information obtained
through research to concrete situations.
Definition of terms,—Clarification of the following basic terms
was essential to this studyt
1. "Social Studies" refers to that area of the elementary
school curriculum which has the primary responsibility
for assisting the child in developing skill in an
understanding of human relationships with man,^
2. "Negro Biographies" are written accounts of Negroes'
lives giving his deeds and accomplishments.
3. "Supplementary Reading" any reading other than tbe
textbook, specifically in this study it is synonymous
to biographical infoimation,
U, "Self Image" is the mental picture of a person as
perceived by self
Limitation of the study.—This study was limited to ten selected
Negro Biographies on the elementary level that appear on the Georgia
^E, B, Elsey, "The Social Studies," Encyclopedia of Educational Re-
search, W, S, Monroe, ed. (New York: The Macmillan Company, 1950), p.
12lU.
^Ibld., p. 1211
Library List. The books selected represent a span of ten years, 1957-
1967.
Method of research.—The primary method of research used in this
study was the Descriptive Survey Method, employing the checklist technique,
showing frequencies and per cents.
Procedural steps.—^The procedural steps that the writer adopted in
conducting this study were as follows*
1. Permission was obtained to carry out the research from the
proper school authorities.
2. Pertinent literature related to this study was reviewed,
summarized and presented in the thesis copy.
3. The administering of the Tennessee Self Concept Scale.
U. The data from the administration of the checklist were
assembled into tables for analyzation and interpretation.
5. The formulation of findings, conclusions, implications
and recommendations as indicated by the data collected.
Summary of related literature.—The writer feels that the life ex¬
periences of the Negro child are not broad enough for him to develop a
positive sense of himself or of his place in the world. Therefore, the
Negro child, from earliest school entry through graduation from high
school, needs continued opportunities to see himself and his racial
group in a realistically positive light. He needs to understand what
color and race mean, he needs to learn about those of his race who have
succeeded, and he needs to clarify his understanding of his own group
history and current group situation. Though the school cannot take the
place of the home in assuming the responsibility of restructuring basic
personality, it can expose the child to the materials necessary for en¬
hancing his self-esteem.
As a result of having reviewed the literature, the following state¬
ments seem to have relevancy*
1. Teachers cannot rely solely upon the selected textbook
in the teaching of social-studies.
2. Most of the social-studies textbooks now used on the
elementary level ignore the contributions that Negroes
have made to American society.
3. The reading of biographies broadens the pupils' under¬
standing of great historical figures and their achieve¬
ments.
U. The social-studies teacher can aid the student in recogniz¬
ing his family, his community or peer group as being
but one of many such groups.
5. Through the reading of biographies, children become more
aware of their own self Image.
6. All members of ethnic groups appear to need an identifica¬
tion with an outstanding member of their group.
Summary of basic findings.—The findings pertinent to this study
of boys and girls ages eleven and twelve on the categories in the self-
concept scale follow:
Initial Testing of Boys Age Eleven in the Category: '•Identity:
of What He Is"
1. The mean score received in the area of Physical Self was 21.
2. The mean score received in the area of Personal Self was 19.
3. The mean score received in the area of Moral-Ethical Self
was 21.
1*. The mean score received in the area of Family Self was 17.
The mean score received in the area of Social Self was l6.
6. Tfee total mean score for the category* "Identity of What Ho
Is" was 18.
]jaitial Testing of Girls Age Eleven in the Category: "Identity:
of What He Is"
U7
1. The mean score received In the area of Physical Self vas 22.
2. The mean score received in the area of Personal Self was 21.
3. The mean score received in the area of Moral-Ethical Self
was 22.
U. The mean score received in the area of Family-Self was 22.
The mean score received in the area of Social-Self was 23.
6. The total mean score for the category ofi "Identity of
TAiat He Is" was 22.
Initial Testing of Boys Ago Twelve in the Gategoryj
"Identity: What He Is"
1. The mean score received in the area of Physical Self was l8.
2. The mean score received in the area of Personal Self was 19.
3. The mean score received in the area of Moral-Ethical Self
was 17.
U. The mean score received in the area of Family Self was 19.
5. The mean score received in the area of Social Self was l8.
6. The total mean positive score was 17.
Initial Testing of Girls Age Twelve in the Category:
"Identity: What He Is"
1. The mean scor received in the area of Physical Self was 33*
2. The mean score received in the area of Personal Self was 29.
3. The mean score received in the area of Moral-Ethical Self
was 33-
U. The mean score in the area of Family Self was 29.
5. The mean score in the area of Social Self was 23.
6. The total mean positive score was 28.
Liitial Testing of Boys Age Eleven in the Category:
"Self Satisfaction: How He Accepts Himself*
1. The mean score received in the area of Physical Self was 19.
U8
2. The mean score received in the area of Personal Self was 20.
3. The mean score received in the area of Moral-Ethical Self
was 1^«
U. The mean score received in the area of Family Self was 19*
5* The mean score received in the area of Social Self was 17.
6. The total mean positive score was l8.
Initial Testing of Girls i^e Eleven in the Category:
"Self Satisfaction: Ik>w He Accepts Himself*
1. The mean score received in the area of Physical Self was 2$,
2. The mean score received in the area of Personal Self was 19*
3. The mean score received in the area of Moral-Ethical Self
was l6.
U. The mean score received in the area of Family Self was 22.
5. The mean score received in the area of Social Self was 26.
6. The total positive mean score in the category: "Self Satls-
factionfwas 21.
Initial Testing of Boys Age Twelve in the Category:
"Self Satisfaction: How He Accepts Himself"
1. The mean score received in the area of Physical Self was l6.
2. The mean score received la the area of Personal Self was 13.
3. The mean score received in the area of Moral-Ethical
Self was ll:.
U. The mean score received in the area of Family Self was ik.
5. The mean score received in the area of Social Self was lU.
6. The total positive mean score was lU.
Initial Testing of Girls Age Twelve in the Category*
"Self Satisfaction: How He Accepts Himself"
1. The mean score received in the area of Physical Self was 2$,
2. ‘nie mean score received in the area of Personal Self was l6.
U9
3. The mean score received in the area of Moral-Ethical Self
vas 19*
U« The mean score received in the area of Family Self was l6«
5. The mean score received in the area of Social Self vas 22.
6. The total positive mean score vas 19*
Initial Testing of Boys Age Eleven in the Category of:
"Behavior: Hov He Acts"
1, The mean score received in the area of Physical Self vas I8,
2. The mean score received in the area of Personal Self vas 13*
3* The mean score received in the area of Moral-Ethical Self
vas lli.
The mean score received in the area of Family Self vas 13•
5* The mean score received in the area of Social Self vas 12*
6* The total positive mean score vas lU»
Initial Testing of Girls Age Eleven in the Category df:
"Behavior: Hov He Acts"
1. The mean score received in the area of Physical Self vas 21.
2. The mean score received in the area of Personal Self vas 19.
3. The mean score received in the area of Moral-Ethical Self
vas 20.
U. The mean score received in the area of Family Self vas 22.
5. The mean score received in the area of Social Self vas 20.
6. The total positive mean score vas 20.
Initial Testing of Boys Age Twelve in the Category of:
"Behavior: How He Acts"
1. The mean score received in the area of Physical Self vas I8,
2. The mean score received in the area of Personal Self was 13.
3. The mean score received in the area of Moral-Ethical Self
vas lU.
U. The mean score received in the area of Family Self vas 13.
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5. The mean score received in the area of Social Self was 12,
6. The total positive mean score was lU*
Initial Testing of Girls Age Twelve in the Category of
"Behaviors How He Acts"
1, The mean score received in the area of Physical Self was 21,
2, The mean score received in the area of Personal Self was 19,
3* The mean score received in the area of Moral-Ethical Self
was 20,
1;, The mean score received in the area of Family Self was 22,
5* The mean score received in the area of Social Self was 20,
6, The total positive mean score was 20,
Final Testing of Boys Age Eleven in the Category:
"Identity: Wiat He Is"
1, The mean score received in the area of Physical Self was 20,
2, The mean score received in the area of Personal Self was 20.
3, The mean score received in the area of Moral-Ethical Self
was 22,
U, The mean score received in the area of Family Self was 2U*
5, The mean score received in the area of Social Self was 20.
6. The total positive mean score was 21,
Final Testing of Girls Age Eleven in the Category:
"Identity: What He Is"
1, The mean score received in the area of Physical Self was 28.
2, The mean score received in the area of Personal Self was 21.
3, The mean score received in the area of Moral-Ethical Self
was 23*
U, The mean score received in the area of Family Self was 20,
5, The mean score received in the area of Social Self was 20.
6. The total positive mean score was 22,
:5i
Final Testing of Boys Age Twelve in the Category of
"Identity* What He Is"
1. The mean score received in the area of Physical Self was 28.
2. The mean score received in the area of Personal Self was 21,.
3. The mean score received in the area of Moral-Ethical Self
was 22.
U. The mean score received in the area of Family Self was 2U.
5* ^e mean score received in the area of Social Self was 20.
6. The total positive mean score was 23*
Final Testing of Girls Age Twelve in the Category of
"Identity* What He Is"
!• The mean score received in the area of Physical Self was 28.
2. The mean score received in the area of Personal Self was 21.
3. The mean score received in the area of Moral-Ethical Self
was 23*
U. The mean score received in the area of Family Self was 20.
5* The mean score received in the area of Social Self was 20.
6. The total positive mean score was 22*
Final Testing of Boys Age Eleven in the Category* "Self
Satisfaction* How He Accepts Himself"
1. The mean score received in the area of Physical Self was 20.
2. The mean score received in the area of Personal Self was 20.
3. The mean score received in the area of Moral-Ethical Self
was 20.
U. The mean score received in the area of Family Self was 2U.
$, The mean score received in the area of Social Self was 20.
6. The total positive score was 20.
Final Testing of Girls Age Eleven in the Category* "Self
Satisfaction: How He Accepts Himself"
1. The mean score received in the area of Physical Self was 13*
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2. The mean score received in the area of Personal Self was l5*
3. The mean score received in the area of Moral-Ethical Self
was lU.
km The mean score received in the area ef Family Self was 17•
5* The mean score received in the area ef Social Self was 17.
$• The total positive mean score was l5«
Final Testing of Boys Age Eleven in the Category:
"Self Satisfaction: How He Accepts Himself"
1. The mean score received in the area of Physical Self was l8.
2. The mean score received in the area of Personal Self was 20.
3. The mean score received in the area of Moral-Ethical Self
was 16.
km The mean score received in the area of Family Self was 16.
$, The mean score received in the area ef Social Self was 15.
6. The total positive mean score was 17.
Final Testing of Girls Age Twelve in the Category:
"Self Satisfaction: How He Accepts Himself"
1. The mean score received in the area of Physical Self was 27.
2. !^e mean score received in the area of Personal Self was 2k.
3. The mean score received in the area of Moral-Ethical Self
was 25.
U. The mean score received in the area of Family Self was 20.
Sm The mean score received in the area of Social Self was 23*
6, The total positive mean score was 23,
Final Testing of Boys Age Eleven in the Category:
"Behavior: How He Acts"
1. The mean score received in the area of Physical Self was 21.
2. The mean score received in the area of Personal Self was 19.
3. The mean score received in the area of Moral-Ethical Self
was 20.
53
U. The mean score received in the area of Family Self vas 21*
5* The mean score received in the area of Social Self was 20.
6. The total positive mean score vaa 20*
Final Testing of Girls Age Eleven in the Category:
"Behavior: How He Acts"
1. The mean score received in the area of I^ysical Self was l8.
2. The mean score received in the area of Personal Self was 19.
3. The mean score received in the area of Moral-Ethical Self
was l6.
U. The mean score received in the area of Family Self was lU.
5. The mean score received in the area of Social Self was 15*
6. The total positive mean score was 20.
Final Testing of Boys Age Twelve in the Category:
"Behavior: How He Acts"
1. The mean score received in the area ef Physical Self was 13.
2. The mean score received in the area of Personal Self was 15.
3. The mean score received in the area of Moral-Ethical Self
was lU.
li. The mean score received in the area ef Family Self was 17.
The mean score received in the area ef Social Self was 17.
6. The total positive mean score was 15.
Final Testing of Girls Age Twelve in the Category:
"Behavior: How He Acts"
1. The mean score received in the area ef Physical Self was 21.
2. The mean score received in the area of Personal Self was 2U.
3. The mean score received in the area of Moral-Ethical Self
was 19.
k. The mean score received in the area ©f Family Self was 20.
5. The mean score received in the area of Social Self was 23.
5U
6. The total positive mean score was 21*
Basic findings as a result of the differences in the Initial and
Final Test Scores of boys and girls*—
1. Eleven jear old girls increased their self image after reading
the biographies in the category of "Self Identity"•
2. Eleven year old boys revealed an increased sense of Self
Satisfaction in the area of "Moral-Ethical Self after
reading the biographies*
3* Eleven year old boys revealed an increased self image in the
area of “Behavior" after reading the biographies than the
eleven year old girls.
U* Twelve year old girls revealed an enhanced feeling of importance
and self esteem after reading the biographies*
5* The twelve year old girls seem more satisfied with themselves
and are more willing to accept themselves as they are after
reading the biographies*
6* The twelve year old girls are more concerned about the way
they act and the things they do than boys after reading the
biographies*
Snmmary of Test Results of ]jiitial and Final Test
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Conclusions.—The analysis and interpretation of the data of this
study, it appears, vould warrant the following conclusions:
1. The basic conclusion is that both boys and girls increased
in self-concept after reading and studying the biographies
of outstanding Negroes.
2. The increases in self-concept manifested is regarded as a
"replacement factor" for the general ignorance among certain
Negro youth of aspects of the history of tiie Negro people.
Such ignorance tends to lower their image of themselves and
consequently, leads to lowered self-concepts.
3. That failure to Incorporate the teaching of Negro biographies
of outstanding Negroes denies Negro children much of the
substance of the history of this country.
U. That through Negro biographies Negro children are able to
identify with successful Negroes j thereby enhancing their
self images.
5* That Negro biographies provide worthwhile insights into the
potentials for success of American Negro youth.
6. That Negro biographies mi^t serve as models in the lives
of children whose fathers are absent.
Implications.—The writer feels that there arc inherent implications
in the findings of this study. However, the research seems to justify
specific reference to the following:
1. Greater emphasis should be placed on supplementary reading
material especially Negro biographies in social-studies
instruction.
2. The exclusion of the Negroes' contribution in the textbooks
has damaged the Negro child's self-esteem.
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3* Negro children need continued opportunities to see them¬
selves and their racial group in a realistically positive
light. They need to understand what color and race mean,
and to learn about those of their race that have succeeded.
U. The damage to the child's self-esteem appears greater
for Negro boys than for girls (as a result of the absence
of the male model).
5. The vay a p^son views himself is the way he irlU behave.
The source of one's self image is not internal; it is learned.
Recommendations.—Careful analysis and interpretation of the basic
findings9 conclusions and implications stemming from this research would
appear to vazrant the following recommendations:
1. That comprehensive studies be made concerning curriculum
content in order to establish some criteria as to what
should be emphasized about the Negro in textbooks.
2. That additional studies be made of the supplementary
reading, specifically biographical axaterials, in order to
see to what extent the role of the Negro is treated with
objectivity and adequacy.
3. That educators should attoapt to select textbooks which
give the greatest amount of space to the role of the Negro
in the development of America.
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1, 1 have a healthy body
3. I am an attractive person
5. I consider myself a sloppy person
19. I dm a decent sort of person
21 . I am an honest person
23. I am a bad person
37. I am a cheerful person
39. i am a calm and easy going person
41 . I am a nobody
55. I have a family that would always help me in any kind of trouble
57. I am a member of a happy family.
59. My friends have no confidence in me
73. I am a friendly person












77. I am not interested in what other people do
91 . 1 do not always tell the truth










1 2 4 5
Item
Page 2 No.
2. I like to look nice and neat all the time 2
4. I am full of aches and pains. 4
6. i am a sick person ^
20
20. I am a religious person
22. I am a moral failure
24. 1 am a morally weak person 24
38. I have a lot of self-control
40. I am a hateful person
42. 1 am losing my mind
56. 1 am an important person to my friends and family 56
58. I am not loved by my family
60. 1 feel that my family doesn't trust me
74, I am popular with women. 74
76. I am mad at the whole world 76
78. 1 am hard to be friendly with
92. Once in a while I think of things too bad I'o talk about
94. Sometimes, when 1 am not feeling well, 1 am cross 94
Completely Mostly Partly false Mostly Completely
Responses- false false and true true
partly true




7. I am neither too fat nor too thin
9. I like my looks Just the way they are
11.1 would like to change some parts of my body
25. I am satisfied with my moral behavior
27. I am satisfied with my relationship to God
29. i ought to go to church more
43, 1 am satisfied to be Just what I am
45. I am just as nice as I should be
47. I despise myself
61. I am satisfied with my family relationships
63. I understand my family as well as 1 should
65. I should trust my family more
79. I am as sociable as I want to be
81. 1 try to please others, but I don't overdo it
83. lam no good at all from a social standpoint
95. I do not like everyone I know..
97. Once in a while, I laugh ot a dirty joke
Completely AAostly Partly false Mostly Completely























8. I am neither too tall nor too short 8
10. 1 don't feel as well as 1 should 10
12. I should have more sex appeal 12
26. lam as religious as I want to be 26
28. I wish I could be more trustworthy 28
30. I shouldn't tell so many lies 30
44. I am as smart as I want to be 44
46. I am not the person 1 would like to be 46
48. I wish 1 didn't give up as easily as I do 48
62. I treat my parents as well as 1 should (Use past tense if parents are not living). 62
64. 1 am too sensitive to things my family say 64
66. I should love my family more 66
80. 1 dm satisfied with the way I treat other people 80
82. I should be more polite to others 82
34. I ought to get along better with other people 84
96. 1 gossip a little at times 96
98. At times 1 feel like swearing 98
Completely Mostly Partly false Mostly Completely
Responses “ false false and true true
partly true




13. 1 take good care of myself physically
15. 1 try to be careful about my appearance ^5
17. 1 often act like 1 am "all thumbs"
31 . 1 am true to my religion in my everyday life
33. 1 try to change when I know I'm doing things that are wrong
35. I sometimes do very bad things
49. 1 can always take care of myself in any situation
51 . 1 take the blame for things without getting ma‘d
CO
53. I do things without thinking about them first
67. I try to play fair with my friends and family
69
69. 1 take a real interest in my family
71 . 1 give in to my parents. (Use past tense if parents are not living)
85. 1 try to understand the other fellow's point of view S5
87. 1 get along well with other people
89. I do not forgive others easily
9999. I would rather win than lose in a game
Completely Mostly Partly false Mostly Completely






14. 1 feel good most of the time .• 14
16. 1 do poorly in sports and games 16
18. I am a poor sleeper 18
32. I do what is right most of the time 32
34. I sometimes use unfair means to get ahead 34
36. I have trouble doing the things that are right 36
30. I solve my problems quite easily 50
52. I change my mind a lot 52
54. I try to run away from my problems 54
68. 1 do my share of work at home 68
70. I quarrel with my family 70
72. I do not act like my family thinks I should 72
86. I see good points in all the people I meet 86
88. I do not feel at ease with other people 88
90. 1 find it hard to talk with strangers 90
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